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ABSTRACT

This study aimed to describe the English education students’ self-regulated learning
strategies in writing English at PGRI Silampari University. A descriptive qualitative
method was used for this study. The subject of this study was the second-semester
English Education Study Program at PGRI Silampari University. The data were taken
from the Questionnaire for Self-Regulated Learning Writing Strategies (QSRLWS) for
EFL learners. The data were analyzed using Gay and Peter’s qualitative data analysis.
The results of this study showed that the second-semester students used metacognitive,
cognitive, social, and motivational/affective strategies. However, there were differences
in the intensity of writing English.
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INTRODUCTION

Writing skill is one of the four essential English skills for English learners
including English Education students (Mildan, et al., 2021). Writing skill is a crucial
skill for each English learner because it is useful for conveying their thoughts, emotions,
messages, and experiences through written expression to other people (Wijayanti, Seli,
& Triyogo, 2023; Alsariera & Yunus 2023; Tankovica, Kapes, & Benazic, 2023; Anh,
2019). At the university level, English Education students will meet academic writing,
such as essays, research articles, theses, and so on. This is because they demand to be
able to write in the academic realm by considering credible sources such as essays,
theses, papers, journals, and paper conferences (Oshima & Hogue, 2006). In academic
writing, they use a formal and systematic format because Altunkaya and Ayranci (2020)
state that academic writing is a genre resorted to by individuals who can comment
within the scope of a field and is based on various principles.
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Furthermore, the writing skill is not easy to be mastered by English Education
students. They have many challenges in writing such as lack of vocabulary, grammar
problems, developing ideas, etc. This is supported by Muamaroh, et al. (2020) report
that English learners still experience many difficulties in content, organization,
comprehension, language use, and mechanical aspects. More specifically, students
experience difficulties in assembling written content, organizing ideas, lack of mastered
vocabulary, use of inappropriate words or phrases, and correct use of punctuation and
spelling. The most significant factors hindering their English writing skills are a lack of
understanding of grammar, lack of English vocabulary, lack of practice, and lack of
self-confidence (Muamaroh, et al., 2020). In line with their study, the results of
observation at the English Education Study Program of PGRI Silampari University on
8" of March 2024 via Google Form also show that most of the English Education Study
Program students face several challenges in the writing process.

The writing challenges faced by English Education students include lack of
vocabulary (26 students), using grammar (15 students), structure (3 students),
developing ideas (3 students), hampered in building sentences (2 students), and writing
text structure (2 students). Moreover, other writing challenges they experience are
writing titles and style, self-confidence, making sentences that make sense, meaning,
choosing ideas, incorrect word writing, bored easily, plagiarism, laziness, looking for
ideas, and creating interesting text. To overcome these problems, according to Nadlifah
(2020), the utilization of strategy in foreign language learning gives significant
contributions to easing English learners’ difficulties and assisting them to achieve better
outcomes. They also need to regulate their learning because learning occurs not only in
the classroom but everywhere (Tomak & Seferoglu, 2021).

Self-regulated learning (SRL) is an activity where individuals who learn actively,
compose, determine learning goals, plan and monitor, regulate and control cognition,
behavioral motivation, and the environment to achieve predetermined goals (Pintrich,
2004). Self-regulated learning is essential for students especially English Education
students because Pintrich and Zusho (2002) reveal that self-regulated learning is an
important developmental task that must be mastered by individuals, as it is the key to
adaptive growth and development (Laskey & Hetzel, 2010). Consequently, the
development of self-regulated learning skills in each student is an urgent need and is a
strategic step to facilitate the optimal development of learners as well as to prepare them
to be a person capable of playing an active role in this century (Pintrich & Zusho,
2002).

Moreover, self-regulated learning is fundamental in the learning process of English
writing. This is useful because Chansri, et al. (2024) report the relationship between the
use of self-regulated learning strategies by undergraduate students in terms of their
overall English language abilities and knowledge and the four main aspects of the
abilities and knowledge. Two main aspects of them are grammatical knowledge and
writing abilities. It indicates that self-regulated learning strategies are helpful so that
students have good writing skills. They also argue that it shows the significant role of
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self-requlated learning strategies in the success of students’ English language learning.
This is supported by Abdelhalim's (2022) study shows that there is a positive correlation
between self-regulated learning strategy use and the student’s writing proficiency level.
Other researchers also report that students with high self-regulated learning have higher
writing ability scores than students with low self-regulated learning (Khasanah, Kiswati,
& Muslim, 2024). They also reveal that the high levels of self-regulated learning will
help them to increase their writing skills.

However, in this century, Wang, et al. (2010) find that most studies focused on the
SRL in primary, middle, and high school students, but little was known about the SRL
in university students. Also, the annual research publication of self-regulated areas is
still low in 2022 among three years ago as reported by Tao, Hanif, and Ebrahim (2023)
there are 52 articles. It means that the other self-regulated area studies should be
conducted by many researchers including English education researchers. They also
report that countries actively participating in the self-regulated learning strategies study
are the United States of America, China, Italy, Germany, Australia, Canada, United
Kingdom, Spain, Netherlands, and Brazil. It indicates that other researchers in various
countries must carry out self-regulated learning strategies research. Accordingly, the
researcher will conduct a research entitled “Exploring English Education Students’ Self-
Regulated Learning Strategies in Writing English”. The objective of the research is to
describe the English education students’ self-regulated learning strategies in writing
English at PGRI Silampari University

RESEARCH METHOD

The procedure of this study has three steps.

e The research procedure starts with conducting research data collection
systematically, and analyzing the research data (findings) systematically.

e Making discussions based on the research findings.

e Making a conclusion based on the findings and discussions in this research.

The researcher applied the qualitative descriptive research method to conduct this
research. Hancock, et al. (2001) explain that the qualitative research method is
concerned with describing participants’ opinions, experiences, and feelings of
individuals producing subjective data. Moreover, two experts, namely Schreiber and
Asner-Self (2001:10) explain that descriptive studies describe some phenomena using
numbers to create a picture of a group or individual. The study instrument used the
Questionnaire for Self-Regulated Learning Writing Strategies (QSRLWS) for EFL
learners made by Shen and Wang (2024). This questionnaire was valid and reliable.

The researcher used Riadil’s data collection technique because Riadil (2020) said
that the data could be collected by giving questionnaires to the participants in his
qualitative research. In this study, there were several steps of data collection technique
as follows:

e The data collection procedures of this study started by giving the questionnaire

(Riadil, 2020). Moreover, the researcher can make an electronic questionnaire in
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the form of a Google Form, and then distribute it to groups of WhatsApp research
participants (Salsabila & Tirtanawati, 2021). Hence the researcher sent the
Questionnaire for Self-Regulated Learning Writing Strategies (QSRLWS) in the
form of a Google Form to the research participants’ WhatsApp group.

e Asking the participants to fill in the questionnaire (Riadil, 2020). Accordingly, the
researcher asked the research participants to answer the Questionnaire for Self-
Regulated Learning Writing Strategies (QSRLWS).

e The last step was the researcher compiled the questionnaire that had been answered
by the research participants (Riadil, 2020).

This study used two types of data sources (Kothari, 2004). The primary data of this
study were research participants’ answers or responses in the questionnaire used. Then,
the secondary data of this study were research articles, books, journals, e-books,
proceedings, thesis publications, and other relevant sources.

FINDING

The number of English Education Study Program students at PGRI Silampari was
23 students. However, only 15 students answered the closed-ended questions in the
questionnaire sent by the researcher through the WhatsApp research participants group.
The results of the research were classified into four self-regulated learning strategies in
writing according to Pintrich's (2004) theory, consisting of cognitive strategies,
metacognitive strategies, social strategies, and motivational/affective strategies. The
results of the research collected by the researcher were as follows:

1. Metacognitive Strategies
1. Self-initiation

Table 3.1. Self-Initiation Strategy

No Strategy Never  Seldom Sometimes Often  Always

do do do do do
I sometimes
try to find out
1. how to write 0% 0% 33,3% 60% 6,7%
good English
essays.
I write English
o~ Gssaysathome oo 26,7%  66,7% 6,6% 0%
to improve
writing.
3. | study good 0% 20% 53,3% 20% 0%

English essays
in order to
write well.
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4. | ask others 0% 6,65% 26,7% 60% 6,65%
about how
they think
about my
writing  and
why.
Total 0% 53,35% 180% 146,6% 13,35%

Table 3.1. Self-Initiation Strategy showed that most of the students used the four
strategies of self-initiation. It can be seen the sometimes do percentages were higher
than other percentages of each scale. In addition, there was not a student of them never
do all of the self-initiation strategies in writing. As a result, it can be concluded that the
students used all of the self-initiation strategies in writing English.

2. Planning

Table 4.2. Planning Strategy

N ! i ften Al
No Strategy ever Seldom  Sometimes  Often ways

do do do do do
When
planning, I
1. think  about 0% 6,7% 13,3% 40% 40%
what ideas to
put down.
When
planning, I
think  about
2.  what words, 0% 0% 6,7% 60% 33,3%
phrases, and
sentences  to
use.
When
planning, I
3. think  about 0% 0% 26,7% 53,3% 20%
how to
organize ideas.
Total 0% 6,7% 46,7% 153,3%  93,3%

Table 4.2. Planning Strategy showed that most of the students used the planning
strategies. It was caused by each percentage of “often do” and “always do” was higher
than others. Moreover, the most frequently used by the students were strategy number 3,
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strategy number 2, and strategy number 1. It revealed that the students always make a
plan before they write in English.

3. Monitoring and Evaluation

Table 4.3. Monitoring and Evaluation Strategy

Never Seldom Sometimes  Often  Always

No Strategy do do do do do

| read their
essay aloud to
look for
mistakes.

6,6% 0% 20% 46,7%  26,7%

When writing,
| pay attention
to spelling and
grammar.

0% 0% 26,7% 46,7%  26,7%

After writing, |
check whether
their essay
meets
teacher’s
requirements

0% 6,7% 33,3% 20% 40%

Total 6,6% 6,7% 80% 113,4%  93,4%

Table 4.3. Monitoring and Evaluation Strategy showed that most of the students
used monitoring and evaluation strategies. It was caused by the percentages of each
“often do” and “always do” were high generally. These percentages indicated that they
practice the revising strategies consistently. In addition, very few of them did not use
the monitoring and evaluation strategies.

2. Cognitive Strategies
a. Revising

Table 4.4. Revising Strategy

Never Seldom Sometimes  Often  Always
No Strategy

do do do do do
I change
y  content when . 20% 60% 133%  6.7%
checking their
essay.
) change o 6.7% 60% 133%  20%

spelling or
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punctuation
when checking
my essay

I change
words or
3. phrases when 0% 0% 66,7% 13,3% 20%
checking my
essay.

I change
grammar when

4. : : 0% 6,7% 53,3% 33,3% 6,7%
checking their
essay.

Total 0% 33,4% 240% 73,3% 53,4%

Table 4.4. Revising Strategy showed that most of the students used the revising
strategies. However, they have not consistently used revision strategies. This can be
seen from the percentages of revision strategies on the sometimes scale was higher than
the percentages on the often and always scale. Besides, there was not a student of them
who did not use all of the revising strategies.

b. Text-generating

Table 4.5. Text-generating Strategy

N | i f Al
No Strategy ever  Seldom Sometimes Often ways

do do do do do
During
writing, | read
other people’s
1. writings for 6,7% 6,7% 40% 33,3%  13,3%
language to
use in  my
essay.
2. During 6,7% 6,7% 60% 13,3%  13,3%
writing, | read
other people’s
writings  for
ideas to write
down in my
essay.
3. During 0% 6,7% 73,3% 20% 0%
writing, I
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recall ideas
read elsewhere
for use in my
essay.

4, | recall 0% 13,3% 60% 26,7% 0%
language from
sources for use
in their essay.
Total 13,4% 33,4% 233,3% 93,3%  26,6%

Table 4.5. Text-generating Strategy showed that most of the students sometimes

used text-generating strategies. However, their consistency was low. This can be seen
from the percentages on the scale which are sometimes higher than the percentages on
the other scales.

Apart from that, it turns out that there were very few students who used text-

generating strategies. This can be seen from the percentages on the always doing scale
which were very lower than the percentages on the sometimes doing scale and the often
doing scale. On the other hand, it was clear from the table above that there was a small
number of students who have never carried out or used text-generating strategies at all.

c. Resourcing

Table 4.6. Resourcing Strategy

No

Strategy

Never Seldom Sometimes  Often
do do do do

Always
do

I make use of
dictionary to
deal with
lexical
difficulties
during writing.

0% 13,3% 40% 26,7%

20%

I make use of
grammar
books,
textbooks or
writing guides
when  having
difficulty in
writing.

0% 13,3% 60% 13,3%

13,3%

I make use of
internet
resources

0% 6,6% 26,7% 40%

26,7%
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when  having
difficulty in
generating
ideas.

Total 0% 33,2 126,7% 80% 60%

Table 4.6. Resourcing Strategy showed that overall students sometimes used
resourcing strategies. This can be seen from the percentages of resourcing strategies on
the scale, sometimes two of which were higher than the percentage of strategy number
3.

Apart from that, these students have not been seen consistently using resourcing
strategies. This can be seen from the percentages on the scale which were always lower
overall. However, there was not a single student who did not use resourcing strategies in
writing English.

3. Social Strategies
a. Social Assistance or Collaboration

Table 4.7. Social Assistance or Collaboration Strategy
Never Seldom Sometimes  Often  Always
do do do do do

No Strategy

| ask teacher

for help when
1. having 0% 6,7% 53,3% 26,7%  13,3%
difficulty  in
writing.
I ask
classmates for
help when
having
difficulty in
writing
| go to writing
tutors/writing
centers/writing
workshops for
help when
having
difficulty in
writing.
4. | brainstorm 0% 13,3% 46,7% 26,7%  13,3%

with my peers

0% 0% 46,7% 33,3% 20%

26,7% 20% 33,3% 20% 0%
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to help me
write.

I discuss with
my peers to
have more
ideas to write
with.

0% 6,7 53,3%

26,7%

13,3%

I work with
my peers to
complete a
writing task.

0% 26,7% 46,7%

46,7%

6,6%

Total

26,7%

73,4% 280% 180,1%

66,5%

Table 4.7. Social Assistance or Collaboration Strategy showed that overall, students
have not consistently used social assistance or collaboration strategies. This can be seen
from the percentage on the sometimes doing scale which is overall higher than the
percentages on the often doing scale and the percentages on the always doing scale.

However, students seem to be trying to consistently use social assistance or
collaboration strategies. This can be seen from the percentages on the often do and
always do scales which overall showed that they have applied these strategies in writing
English. This can also be seen from the percentages on the seldom do and never do

scale which were overall lower than each percentage on the always do.

b. Acting on Feedback

Table 4.8. Acting on Feedback Strategy

Strategy Never Seldom Sometimes  Often  Always
No
do do do do do
| try to
improve  my
y, English 0% 0% 40% 26,7%  33.3%
writing  based
on teacher
feedback.
I try to
remember or
p Write down o0 6,7% 333%  467%  13.3%
other people’s
suggestions for
future use.
3 | think 504 0% 60% 26,7%  13.%

carefully about
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other people’s
suggestions for

my

compositions.

Total

6,7%

133,3%

100,1%  59,9%

Table 4.8. Acting on Feedback Strategy showed that there was not a single student
who did not respond to feedback from teachers and suggestions from other people. This
can be seen from the value of 0% on the never doing scale.

Apart from that, most students do not seem to have used acting on feedback
strategies with greater effort. It was caused by the two percentages on the sometimes
scale still seeming quite high compared to the two percentages on the often do scale, the
entire percentage on the always do, and the percentages on the never do.

4. Motivational/affective Strategies
a. Interest Enhancement

Table 4.9. Interest Enhancement Strategy

No

Strategy

Never
do

Seldom Sometimes  Often  Always

do

do

do do

I choose
interesting
topics to
practice
writing.

0%

0%

33,3%

40% 26,7%

| connect the
writing  task
with my real
life to intrigue
me.

0%

0%

66,7%

20% 13,3%

| try to connect
the writing
task with my
personal
interest.

0%

13,3%

26,7%

33,3%  26,7%

Total

0%

13,3%

126,7%

93,3%

66,7%

Table 4.9. Interest Enhancement Strategy showed that students continued to try to
increase the use of interest enhancement strategies in writing English. It was shown by
the percentages on the sometimes do scale, the often do scale, and the always do scale
which varies in percentage. The data in the table also showed that the percentage of the
scale rarely performs is lower than the percentages in all scales in the table above.
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b. Emotional Control

Table 4.10. Emotional Control Strategy
Never Seldom Sometimes  Often  Always
do do do do do

No Strategy

| tell myself
not to worry
when taking a
writing test or
answering
questions in
writing
courses.
| tell myself to
keep on
2. writing when | 0% 0% 26,7% 40% 33,3%

want to give

up.

| find ways to

regulate  my
3. mood when | 0% 6,6% 26,7% 46,7% 20%

meet difficulty

in writing.

Total 0% 13,3% 113,4% 106,7%  66,6%

0% 6,7% 60% 20% 13,3%

Table 4.10. Emotional Control Strategy showed that they are significant emotional
control strategies. This can be seen from the two percentages on the scale of often doing
strategy number 2 and strategy number 3 being higher than the two percentages on the
scale of sometimes doing the same two strategies. However, it was clear that there were
still a small number of students who have not controlled their emotions. This can be
seen from the percentage of strategy number 3 on the seldom do scale.

c. Motivational Self-talk

Table 4.11. Motivational Self-talk Strategy
Never Seldom Sometimes  Often  Always

No Strategy

do do do do do
| tell myself to
y, [Practice 0% 0% 33,3% 20%  46,7%
writing to get
good grades.
2. | tell myself 0% 0% 46,7% 26,7%  26,7%
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that 1 need to
keep studying
to improve my
writing
competence.

I persuade
myself to work
hard in writing
courses to
improve  my
writing  skills
and
knowledge.

0% 6,7% 53,3% 20% 20%

I persuade
myself to keep
on learning in
writing
courses to find
out how much
| can learn.

0% 0% 66,7% 13,3% 20%

Total

0% 6,7% 200% 80% 113,4%

Table 4.11. Motivational Self-talk Strategy showed that overall students have not
used all motivational self-talk strategies significantly. This can be seen from all
percentages on the sometimes doing scale being higher than all percentages on the often
do scale and the always do scale in the table above.

d. Self-consequence

Table 4.12. Self-consequence Strategy

No

Strategy

Never Seldom Sometimes  Often  Always
do do do do do

I reward
myself  when
my writing
performance is
satisfactory.

0% 0% 33,3% 46,7% 20%

I gain
motivation to
write when my
writing

performance is

0% 6,6% 26,7% 20% 46,7%
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praised.

| analyze the

causes when |
3. do not do well 0% 13,3% 33,3% 26,7%  26,7%

in a writing

task.

I punish

myself  when
4 my writing

: 20% 13,3% 33,3% 6,7% 26,7%
performance is
not
satisfactory.
Total 20% 33,2% 126,6% 100,1% 120,1%

Table 4.12. Self-consequence Strategy showed that overall students had not carried
out or used all self-consequence strategies consistently. It was caused by the percentage
of each strategy was still different, especially the percentage of all self-consequence
strategies on the scale that were always carried out.

DISCUSSION

Discussions of each of the English education students’ self-regulated learning
strategies in writing English were as follows:

Based on the metacognitive strategies found, overall second-semester English
language education students have several metacognitive strategies in writing. Their
strategies are strategies for self-learning initiative which is shown by self-initiation. In
self-initiation, the students studied good English essays to write well. They also asked
others about how they think about their writing and why. In planning, the students plan
or determine ideas, determine words, phrases or sentences before they write a type of
writing. In monitoring and evaluation, the students read their writing and check the
English grammar, and spelling errors so that their writing complies with the essay
requirements of the teacher, in this case, the lecturer. This proves that the students
already have metacognitive strategies that support learning to write English. Therefore,
they can still be said to have learning strategies and a willingness to learn. The reason is
that according to Pintrich (2004), there were two essential elements in the context of
self-regulated learning, namely skills as students' learning strategies and the will to
encourage students to use their learning strategies.

Based on the cognitive strategies found overall, second-semester English language
education students used cognitive strategies in learning to write English. The students
improved their writing ability and writing quality. It can be seen on the students’
struggles so that they got relevant resources to revise the writing challenges such as
grammar, punctuation, spelling, content, words, or phrases. These resources can help
them in the text-generating because the students’ text-generating strategies showed that
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they remember ideas and language use after they read other people's writing. This
showed that they actively seek out other people's ideas to add to their own writing.

Based on the explanation above, the description of their cognitive strategies is
evidence that they have and use cognitive strategies to remember and understand, for
example memorizing/remembering and evaluating their understanding of the writing
they have written (Pintrich, 2000). These findings also indicated that cognition plays a
key role in defining learner self-regulation (Pintrich, 2004). It refers to students'
capacity to process information and enhance their understanding while working on
various writing tasks.

In light of the metacognitive and cognitive strategies discussed above, the
researcher found that second-semester English Education students involved were self-
regulated writers. They tend to use multiple SRL writing strategies (Glaser & Brunstein,
2007; Bai, et al., 2021). Before writing, they used planning strategies to analyze task
requirements, set goals, plan, and generate ideas. While writing, they retrieve relevant
information from long-term memory and translate ideas into textual output (i.e. text-
generating strategies). At this stage, they also constantly monitor what has been planned
or written for refinement (i.e. self-monitoring). After writing, revising strategies are
used to detect and correct writing problems (Bai, et al., 2021).

Based on the motivational/affective strategies found, second-semester students of
the English Education study program have several motivational/affective strategies. In
interest enhancement, they always choose interesting topics for writing practice and
connect their personal interests with their writing assignments.

In addition, the findings of this research prove that English students have emotional
control strategies in writing English. Some of them include telling himself not to worry
when completing a written exam in a writing course. In addition, researchers found that
these students encouraged themselves when they wanted to give up on writing and had
ways to regulate their mood when there were difficulties or obstacles in writing.
Therefore, they also have motivational self-talk strategies to support their writing
process.

In motivating themselves, researchers found that students always told themselves to
continue practicing writing so that they could get good grades. Therefore, they always
give themselves prizes when their writing performance is satisfactory. This can be seen
from the findings of this research which show that they are motivated to write after
being praised.

Furthermore, students also motivate themselves to continue learning to write to
improve their writing competence/skills. If their writing performance is satisfactory,
they will give themselves a prize. On the other hand, when students are unable to show
satisfactory performance, they punish themselves. This punishment makes it clear that
they have self-consequences in writing English. Consequently, these findings showed
that each second-semester English Education students managed their self with self-
regulation, gave self-reward for themselves, and gave self-punishment in a self-
regulated learning context (Pintrich, 2004).
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In light of the discussions about social strategies and motivational/affective
strategies above, the self-regulated learning strategies in writing English of second-
semester English Education students showed that they were self-requlated writers
because they ask other people, such as lecturers, classmates, teachers, etc. Besides, the
students got feedback from other people. This was consistent with Zimmerman and
Risemberg's (1997) claim that self-regulated writers make good use of social resources
for assistance (Bai et al., 2021). Second-semester English Education students were also
self-regulated writers because they received feedback from teachers or lecturers. Self-
regulated writers are open to criticism of the effectiveness of their writing abilities and
the quality of the content they produce as explained by Han and Hyland (2015).

CONCLUSION

The researcher concluded that the second-semester English Education students used
all of these strategies in writing English although the percentages of the specific
strategies were still low. Moreover, students’ self-regulated learning strategies in
writing English consist of the metacognitive strategies, cognitive strategies, social
strategies, and motivational/affective strategies. The metacognitive strategies included
self-initiation, planning, monitoring, and evaluation. The cognitive strategies included
revising, text-generating, and resourcing. The social strategies included social assistance
or collaboration and acting on feedback. The motivational/affective strategies included
interest enhancement, emotional control, motivational self-talk, and self-consequence.
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